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1 Introduction

1.1 Opening remarks

In recent years there have been many excellent analyses of English language teaching methods in

Japan. There has also been a large number of fruitful studies relating to foreign language learning,

learner aptitude, learning strategies and the significance of learners'errors. Although these

inquiries have yielded results of undoubted value, it is not my primary concern here to add to their

number.

What I should like to do in this survey is to take from the point of view of a university English
●

teacher a broad overview of the Japanese junior high school and senior high school English

language syllabus as it is taught at present, and to focus not onHmethod", "aptitude"or "strategy ,

but on the single unfashionable topic of"content". In doing so, I should like to suggest that if there

is in fact room for improving English language teaching and learning processes in Japan, then

there may also be room for improving whatis actually taught and learnt; that what is taught in junior

and senior high schools in Japan in this age of burgeoning international communication is still not

sufficient, both in quantity and in quality, to give the Japanese student an all round grasp of the

English language (let alone culture), and that this probably remains true regardless of the methods

by which the language is imparted, the ability of the student, or the learning strategies invoked.

In contrast to English language teaching methodology, which in many ways is as progressive

as one could hope for, the content the actual English that is being taught in Japan at the

moment is not keeping up with the times, is not keeping pace with the needs of modern

international communication. The upshot is that certain crucially important areas of the modern

spoken language are not being taught, or if they are, are evidently not being given the necessary

* This paper is based on material first presented in a talk entitled "Blind Spots in English Language

Education in Japanese Junior High Schools given at Kagoshima University Attached Junior High School

on loth August 1986. I should like to take this opportunity to express my gratitude to the many English

teachers in Kagoshima, both Japanese and foreign, who have helped me with the survey so far, particularly

to my colleagues at Kagoshima University and at the Attached Junior High School.
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weight in the foreign language curriculum as a whole, with the result that they are quite forgotten

by the time the students reach the first year of university. It is these important but untaught /

under-taught / forgotten areas of the language that I term here, for the sake of convenience, "blind

spots .

1.2　Approach

The numberofthese blind spots is very large. Indeed there are so many of them, and they occur so

randomly across the retina of linguistic vision be they semantic, syntactic, ･phonetic or even

orthographic (!)　that it is well nigh impossible to deal with all of them together and bring them

into any semblance of rational order. Given this fact, any attempt to do so is bound to present a

fragmentary, not to say arbitrary appearance. What I therefore propose to do in this and following

reports is simply to list the examples that I have been gathering from junior high school, senior

high school and university students in Kagoshima, and pose the open question "Is there a pattern?

Do these blind spots have any linguistic characteristic in common? If it turns out that they indeed
●

do, then it will be evident that a more detailed look at this field is called for. It may incidentally
●

follow that there will be implications for other areas of language teaching methodology and/or

learning analyses, though, as I have said, that is not the principal concern of this paper.

1.3　Scope

For this first report, I. have restricted the scope of attention to one loose but easily definable area;

easily definable, that is, from the traditional syntactic一grammatical point of view: that of verbs and

adverbs. The three sections presented here cover problematical uses of tense (present progressive

for future time, simple present for custom and occupation, greetings in the perfect, and habitual

past behaviour with used to), verbals (the existential there, request making, have got, mistake

editing and verification, and onomatopoeia), and adverbials {else, possibly etc, not very, and

request answering).

All these items will be seen to have their greatest significance in spoken conversation, and

there is a strong bias towards the question and answer process. This is both inevitable, and, it is

hoped, of practical use for future reference at the junior high school and senior high school level.

Problems which occur only in written, non-conversational styles, though many, are not included

in this study, but of course many of the items evident from the spoken language will also be

relevant in greater or lesser degree to the written.

In future articles, I hope to report on blind spots in syntactical categories such as

interjections, prepositions, articles, number, nouns and adjectives; notional categories such as
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agreement/disagreement and certainty/uncertainty; and phonetic categories such as stress,

intonation, liaison and reduction.

1.4　Classification

It will immediately be seen that in listing the blind spots I have avoided strict division according to

any one consistent system of linguistic categorization. Indeed, for the purposes of this first report,

I have tentatively grouped otherwise disparate items under deliberately imprecise headings. It

would be premature at this stage to attempt a precise, monolithic classification of all the items

given when the causes of the underlying problems of which they are but a surface representation are

obviously so diverse.

1.5　References

References in square brackets are to publications of a theoretical, academic or lexicographic

nature, such as Quirk, Greenbaum, Leech and Svartik's A Comprehensive Grammar of the English

Language, e.g. [Quirk 4.44]. Those in round brackets are to textbooks of English as a foreign

language, such as Bernard Hartley and Peter Viney's Streamline English Departures, e. g. ¥S. E. D.

23. 1). Often, especially in the latter case, only the earliest or most important appearance of an

item is noted, the first number referring to the numbered unit, the second to the paragraph, section

or model conversation within the unit. A full bibliography will be given at the end of each report.

2　First Report

2.1　The use of tense

2.1.1 The use of the present progressive to refer to the future

[Quirk 4.44] [Thomson 1.70]

{S.E.D. 23.1 {Discoveries 2 31.5) (｣.F. 3)

In modern colloquial English the present progressive is a major means of referring to the

anticipated future with a personal subject. Consider the following example:

a)　　　A: I'm busy on Saturday.

B: What are you doing?

A: I'm doing my homework.　¥S.E.D. 23.1)

The "blind spot" here arises because this usage is not taught in Japan. As a result Japanese

students, even English majors at university, nearly always assume that the present progressive

form refers only to the present time, and thus misunderstand the temporal aspect of these
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elementary sentences. In other words, they mistakenly assume that "A" is doing her homework

now.

Here are some more examples of this use of the present progressive to refer to the future:

b)　　　Where is he going on Sunday?

She's coming home tomorrow.

d)　　　What are you doing tonight? {E.F. 3)

The following example can refer to the present or to the near future:

What are you doing now?

This can mean either "What are you doing atthis momentin time?" or "What are you planning to

do from now? In a casual conversation between native speakers the latter is often the more

sensible interpretation, as in (f):

f)　　　A: What are you doing now?

B: I'm going home.

Discoveries, like Streamline, and indeed most other EFL textbooks, introduces this use of the

present progressive long before the will future:

g)　　　A: What are you doing after school?

B: I'm meeting my mother and going shopping.　{Discoveries 2 31.5)

Unfortunately the Japanese, when speaking English, nearly always use will/shall (usually will) to

refer to the future. The problem here is that the use of will/shallis much less common than the

Japanese (and indeed many English grammarians) seem to have realized, and in the case of

anticipation or planning, as in all the examples in this section, will would sound very awkward

indeed. Consider the following doubtful example:

h)　　　A: I will be busy on Saturday.

B: What will you do?

A: I will do my homework.

Though none of these sentences is unacceptable on its own, the overall effect is comic. It does not

sound like a conversation between native speakers. (The future progressive will be doingdoes not

greatly improve the effect.) It is beyond the scope of this article to explain why this use of will

creates such an unnatural atmosphere; suffice it to say that in the anticipated future with a personal

subject, the present progressive (including, of course, be going to) is the natural and dominant

form, whereas will is unnatural, particularly in conversation. Quirk [4.44] fails to make this

point sufficiently clear.
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2.1.2　The timeless/habitual form of the verb

[Quirk 4.6; 19.42 [3J]

{S.E.D. 34,37) (E.F. 1) (S.E.C. 1,

The fact that the simple present very often refers to time other than the present is taught in junior

and senior high schools but is easily forgotten by university students. Perhaps a change of

terminology might reduce the confusion?

A: Do you wear a uniform?

B:No, I don't. (S.E.D. 34)

This exchange does not refer to present time but to habit/custom.

The contrast between the habitual and the progressive is important:

b)　　　She dances for the Royal Ballet.

She isn't dancing now. (S.E.D. 37)

The same form of the verb is also commonly used for enquiring about someone's profession /

occupation:

C) A:What do you do? (E.F. 1) {S.KC. 1)

B: I'm a teacher.

D: Do you sing?
●

E: No, Im a pianist.

This extremely useful formula is rarely taught in Japanese junior and senior high schools. Some of

my students have told me they were taught to say "What are you?" when asking about someone's

occupation. This is more likely to provoke the indignant retort, "I'm a human being!

2.1.3　The present perfect for greeting a friend

Although How areyou? is well known in Japan, How haveyou been?/How'veyou been? is a blind

spot. How have you been? is a useful and extremely common conversational gambit, probably

almost as common as How areyou? and corresponds very closely to the Japanese ogenki deshita ka.

Nevertheless, it invariably provokes blank stares in Japan. The following is a selection of possible

replies:

a)

b)

C)

d)

Very well, thanks.

I've been very well, thank you.

I've been very busy.

I've been working twelve hours a day. (S.E.D. 40,42)
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2.1.4　Habitual behaviour in the past: used to

[Quirk 3.44; 4.57 (a3)]

(S.E.C. 36)

When describing habitual behaviour in the past, Japanese university students often use would.

However, this use of wouldis rather more formal than the equivalent use of usedto, and unlike used

to, needs to be associatedwith atime indicator" [ Quirk4. 57 (a3) ]. I wouldgo even furtherthan

Quirk, and suggest that would has a distinctly literary feel to it and is not appropriate in a

conversational context. It was my custom to and like phrases are even worse. Such phrases are

entirely absent from Streamline and other English oral/aural textbooks, whereas used to receives

extensive coverage in all.

He often used to search the truck, but he never found anything. (S.E.C. 36)

b)　　I used to be, butI'm not any more.　{S.E.C. 36)

Used to often corresponds with the colloquial adverbial use of mukashi (wa) or yoku... shita and, I

suggest, should be taught as such, rather than as a translation for the rarely used shita mono da. In

this connection see the excellent section on used to in the Shogakkan Random House English-Japanese

Dictiona ry.

The Japanese often use adverbs such as "before" to define time. In English such adverbs are

often superfluous and may be stylistically inept; it is far more important to get the tense/aspect

right. "I was a student before" is ungainly English, and can in certain circumstances be

misleading. The natural English in most situations is I used to be a student."

2.2　Verbs and verba一 phrases

2.2. 1　Existential sentences: there is/was etc.

[Quirk 18.46]

{S.E.D. 6, passim) {E.F. 5)

In spoken English, Japanese students at all levels often omit the existential there, or replace it with

it. They also regularly fail to hear therewhen it is spoken at natural speed. Another major problem

noticed by foreign English language teachers in Japan is that the Japanese will refuse to begin a

sentence until they can * see" what is at the end. This problem is particularly noticeable with there

existential constructions. The obvious root of this problem, apart from a lack of training, is that in

these constructions what comes at the end of the English sentence must come first in the native

language.

It is also often forgotten that there can be used with other tenses/aspects than the simple

present:
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There were.‥　　‥　ga arimashita.

There may be. - Aru ka mo shiremasen.

There wouldn't have been. - Nakatta (desho/no ni etc.)

etc.

The root of the problem may be that although thereisis taught at an elementary stage, it is not made

clear, when the past and other tenses are taught, that there is is subject to the same rules as other

verbs. This is compounded by an acute lack of oral/aural reinforcement.

2.2.2　Request making: Can you ‥..

7 / Cou/d you
[Quirk4.63 (c) (II), 4.52 note [a]] [Cassell 10.8.2; 8.6] [Thomson 1.1; 96] [Hughes 1.2.4]

{S.E.D. 7.2) {Spectrum 1) {Gambits) {Discoveries 2) {S.D.) {S.K]

One of the most common forms of making a request in English makes no formal appearance in the

syllabus, and so is rarely given the attention it deserves. It is for this reason that I have given it

prominence in Dialogues. In other textbooks written by English speakers it features even more

prominently: in Streamline it appears no later than unit seven in the first book; in the American

textbook, Spectrum, it appears on the very first page.

a)　　　C: Mrs Connor, could you pass the salt please?

D: Certainly. (S.E.D. 7.2)

b)　　　Could you spell your last name, please?　{Spectrum 1 l.c)

Spectrum explain their policy thus:

Grammar is carefully graded throughout the series. However, more difficult structures

may be introduced formulaically when they are needed to perform a given function

appropriately. In level 1, students learn expressions such as Could you spell your last

name? and May I take a message?, although the modals couldand may are not analyzed

systematically until the intermediate level. In the advanced level, the same structures are

expanded further. {Spectrum 1 Introduction)

The Canadian Gambits: Openers also encourages extensive use of couldin phrases such as Couldyou

tell me {Openers l. B); and in Survival English, could features prominently in the units entitled

Permission and Request Indeed couldyou...? is the very first sentence to be treated by Survival

English, appearing as it does in the top left hand corner of the front cover. Canyou...? and Could
I

? also appear in the very first unit of Situational Dialogues. CasseWs Students English
you
Grαmmαr gives us the following advice:

Canyou...? and, more politely, couldyou...? are common ways of making arequest.

[10.8.2]　　　　　　　　　　　　　　　　　　　　　　′
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When talking to people you do not know well, or people you need to be polite to, soften

theimperativewithaformsuchas "Wouldyou.‥ア" or "Couldyou.‥ 7　　　8.6

Yet, in spite of this plethora of advice and encouragement, the Japanese still do not teach a popular

and well-documented formula for making requests.

One Japanese writer who has noticed the problem is Kunizo Osugi, the index of whose Eigo no

Kei-i Hyogen lists no fewer than 23 entries under Can/Couldyou (I) …? Even ()sugi, however,

seems to be underthe impressionthat Couldyou...? is apolite, deferential" expression of only

limited use. That this is not so is shown by the following example taken from Discoveries 2:
●

Oh, Mum, could you turn off the light...? (Discoveries 2 37)

This is a request from a fourteen or fifteen year old girl to her mother; very far removed from the sort

of situation where deferential/honorific language is required in Japanese. Couldyou...? is a

perfectly ordinary method of making a friendly request in a normal, casual situation.

Here are some more examples of Can/Couldyou...? taken from EFL textbooks written by

native English language speakers:

d)　　　Can you spare a minute? {Gambits 03)

Can you repeat that please? {Gambits i?28)

f)　　　Can you tell me where South Street is, please? (S.D. l.i)

g)　　　Could you say that again? {Gambits i?25,30) {Survival Request ii B)

h)　　　Could you share with Anne today. (Hughes 1.2.4)

Could you give these sheets out, please. (Hughes 1.2.5)

The range of meaning in Japanese extends from the casual shite ! /shite kurenai? to the more formal

shite kuゐsai.

Willyou...? though sometimes used, can be seen as presuming on another's willingness, and

is therefore increasingly rarely used as a general request form. In this capacity it has already been

superseded by Can/Couldyou...?　Wouldyou...? is still common as a more polite form.

Wouldyou be so kindas t0...? is "very formal and rarely used" {Survival English. Request i A).

2.2.3　Have got

[Quirk 3.34; 3.48; 4.55] [Thomson 1.1]

(S.E.D. 16,17, passim) (Gambits C36) (E.F. 2)

Since the majority of British English speakers and an increasing number of Americans now use

havegotas an alternative to, or, in some cases, in preference to the stative have, it is imperative

that both of these forms be taught.
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a)i He's got a car. Have you got a car? Yes, I have / No, I haven't.

What have you got?

He has a car. Do you have a car? Yes, I do / No, I don't.

What do you have?

Havegotis also used as an alternative to havein the following by both the British and Americans.

b)　　I've got to see someone.　{Gambits C 36)

You've got to be joking. [Quirk 3.48 note [a]]

Japanese university students have usually read about these forms and often understand them

visually, but nearly always fail to understand when have got is used orally.

2.2-4　Mistake editing and verification: / mean.../You mean...?/What do you mean?

[Quirk 17.80]

[Dialogues 1, passim)

Both mistake editing and verification are crucially important conversational functions, which

become absolutely indispensable if one wishes to have successful communication in a foreign

language. In English, one simple verb, to mean, fulfils a very felicitous role here, and is easy to

teach at the beginner level.

When was your funeral, / mean wedding? (mistake editing)

b)　　　You mean my wedding? (verification)

c)　　　What do you mean?

d)　　　What does mean

Both this use of Imean and the other uses of the verb to mean axe extremely useful in keeping the

conversation going'even among native speakers. I mean corresponds to the Japanese...janakute

or ...Shitsurei... , whereas Youmean...? corresponds to Tsumari... toiukotodesuka/toiu

imi desu ka/no koto desu ka :

Japanese speakers of English who have not had practice in English mistake editing are often to

be heard using the Japanese equivalents Shitsurei or ja nakute sotto voce in the middle of English

sentences {Dialogues p4).

2.2.5　0nomatopoetic verbs

[Jorden] [Mito] [Ono]

This whole area is ignored by both Japanese textbooks and those written by native English

speakers, with the result that many Japanese students are led to believe that there is no

onomatopoeia in English. The root of the problem is that whereas in Japanese it is usually the



62　　Blind Spots in the Japanese Junior and Senior High School English Language Syllabus

adverbs that are of the most obvious onomatopoeic flavour, in English the words that correspond to

these Japanese adverbs, both in their meaning and in their onomatopoeic aspect, are not so often

adverbs as verbs. Connected with this is the fact that Japanese has greater recourse to adverbs, and

English to verbs in distinguishing fine gradations of meaning. Consider the following example:
●

VERB

laugh

giggle

smirk

ADVERB　+　VERB

≠　　　　warau

kusukusu warau

niyaniya warau

A careful comparative study of onomatopoeia in Japanese and English is given in Eleanor H.

Jorden's excellent article in Nichieigo Hikaku Koza 4, to which the reader is referred for more

examples. Mito, Y. (1980) and Ono, H. (1984) are also indispensable comparative guides to

Japanese-English onomatopoeia.

2.3　Adverbials

2. 3.　亡Jse

[Quirk 7.69]

(S.E.C. 10)

Else is probably the most unjustifiably ignored word in the syllabus. It is certainly the most easily

forgotten. It is amazing that this elementary and indispensible word is not even included in the

junior high school vocabulary list. This was not always the case (see Everyday English 3; 1969).

All the following elementary expressions can be guaranteed to produce blank faces in Japanese

English language students:

What else?

b)　　　What else is there?

Who else can you see?

d)　　　Anything else?

Nothing else/somebody else/anywhere else

etc.

When, as a teacher, one is practising there is or can with junior high school children, how

wonderful it would be if having asked, for instance, Whatis there? or Whatcanyousee? one could

then go on to the natural follower What else is there? What else can you see?

Else is indispensible as a conversation extender at the beginner level. Consider the following

model conversations:

f)　　　Who can you see?
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There's a little girl.

Who else? (Anyone else/What else/Anything else?)

There's a little boy, too.

What did you do yesterday?

I went to the cinema.

What else did you do? (Did you do anything else?)

I bought some apples.

Where have you been in Japan?

I've been to Hokkaido and Aomori.

Where else? (Anywhere else?!

And I've been to Kagoshima, too.

Elsemust be one of the most useful words to keep a conversation going at all but the very highest

levels of English language teaching in Japan. If one were allowed to make only a single addition to

the present English language syllabus in Japanese junior high schools it would surely be the

addition of the word else.

Junior high school textbooks list else as a word that need not be learnt till the senior high

school level is reached. Yet most senior high school texts (see Bibliography) list elseas a word that

has already been taught at junior high school. It is thus not surprising that a large number of

university students have never heard of this important and basic item of vocabulary.

2. 3. 2　Expressions of degree: possibly/perhaps/probably/very probably/almost certainly

etc.

(Gambits L37,38,40; #8,9,12,14,16) (S.E. C. 52,53)

These very important adverbs of degree are not sufficiently known by university students. In

particular, perhaps is often translated as tabun and vice versa when... ka mo shirenai is usually

nearer the mark. Probably, though very common in native speech, is known by very few students.

2.3.3　Not very... (amari... nai)

This is another basic expression of degree which often provokes blank faces in Japan. {Notso ,

by contrast is well known and over used.

a)　　　Are you good at French? - Not very!

b)　　I'm not a very good cook.

She's not very interested in that sort of thing.
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2.3.4　Ways of answering requests

[qv Quirk 8.100]

(S.E.D. 7,ll,23, passim) (E.F. 5)

Like ways of making requests (see Couldyou... ? 2. 2. 2), ways of answering them are crucial to

successful communication on even the most basic level. The following is a selection of possible
●

answers to requests such as "Could you pass the jam?" and requests for permission such as "May

I use your telephone?" "Please" is not an acceptable reply):

A: Could you pass the jam?

)
　
　
　
)
　
　
　
)
　
　
　
)
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B: (Yes,) here you are.

there you are.

of course.

sure(ly).

certainly.

all right.

OK.

A: May I use your telephone?

B: (Yes,) there you are. (It's over there.)

of course.

sure(ly).

certainly.

all right.

OK.

go ahead.

be my guest.

do.

3　Comments on the First Report

Some of the items listed above are blind spots only in the spoken language and they may not always

pose problems in the written. However, many items present difficulties in both media, though not

necessarily of the same type. For instance, requests such as "Could you open the door? present

different problems depending on whether they are in the spoken or the written medium.

When read, the words could you, if not immediately recognized, will be given their

"dictionary meaning, and the question will be interpreted as "Were you able to open the door?
II
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In speech, the problem is of a different order. Requests using can or could, though basic to oral

communication in modern English, seem to be entirely absent from the active vocabulary of most

Japanese junior high school, senior high school and university students. In one sense, the problem

this poses is small because the misunderstanding of content that arises from a failure to discern the

level of politeness or to use the correct register is often inconsequential. When it comes to a

consideration of human feelings, however, the effects are serious, as D. Robert Ladd has pointed

out in his The Structure ofIntonationalMeaning ( though this example has less to do with* intonational

meaning than with the meaning of the words, as the author explains):

A few years ago, while visiting relatives, I rode to a party in a car with four or five other
●

people, one of whom was agirl of sixteen or so, an exchange student from Japan. When I

got out of the car, the Japanese girl smiled at me and said Open thedoor, please. Instead of

casually asking Hey, couldyouget the door for me?, she had, in her eagerness to be polite,

unwittingly used the grammar of a thinly-veiled command that expects compliance. The

momentary shock of being addressed "that way" was as vivid as if she had slapped me,

yet her manner and tone of voice were as polite as she knew how to make them; my reaction

was based entirely on the words. (Ladd VI.2)

Ladd makes it clear that it is not intonation nor any other suprasegmental consideration that is the

problem here. The problem is simply one of word choice. Reduced to basics, Pleaseis wrong; could

you is right. (The Heyin his example is neither here nor there.) Yet students throughout Japan are

not taught that pleaseintroduces * a thinly-veiled command that expects compliance," but that it is a

polite way of making a request. This is a serious error, a result of a serious imbalance in the junior

and senior high school syllabus, and it must be corrected.

What are the underlying causes of this imbalance? Why are there so many blind spots? It is

too early to give definite answers to these questions, but there is room for a few tentative

suggestions.

The most obvious conclusion is simply to say that the syllabus is "out of date". This is

certainly true, as reference to any of the examples in the report will show - for instance the blind

spot regarding the use of havegotin modern colloquial English. However, this conclusion does not

help us in the necessary task of dealing with the problem.

It seems that blind spots sometimes occur in areas where there is interference from Japanese; in

other words, in those areas of the language which are the most difficult to translate, either from

English to Japanese or from Japanese to English. Problems owing to the difficulty of translation

obviously cannot be tackled by ignoring translation as a necessary stage in the learning of new
●

expressions in a foreign language. If there is a blind spot which is obviously due to a difficulty in
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translation, it can surely only be dealt with by more imaginative and more thorough application to

the translation process itself. Of course the concept of "the difficulty of translation" is not easy to

define. There are some areas, however, such as the large group of onomatopoeic adverbs in

Japanese (see 2. 2. 5), where the phrase "difficult to translate 'evokes avery precise resonance in

the mind of the translator/foreign language user.

Another cause of the large number of blind spots in the Japanese English language syllabus

may be found in the fact that, though easy to define in notional/communicative terms, many items

do not fit easily into traditional syntactic-grammatical categories. This may be felt to be

particularly true when looked at from the Japanese notional/communicative point of view, since

the boundaries between notional categories are notoriously influenced by cultural values.

Consider for instance the boundary between "request" and "command".

To give a concrete example, it might be fruitful from the Japanese point of view if Japanese

students were to learn not Hways of making requests and ways of making commands" but "ways of

saying kudasaiin English." (It is surprising how many there are!) The problem at the moment is

that they are learning neither. Either method, whether it be English or Japanese based, would

surely, by focussing more clearly on the problem, help to get Japanese students off the "Please +

imperative hook that Ladd has so eloquently described. It is curious that this angle of approach

has been neglected by linguists in Japan.

In any case it is clear that the traditional, exclusively syntactic一grammatical presentation of

the syllabus has resulted in a large number of important blind spots in areas which cannot be

covered satisfactorily by this monolithic system.

Toshiaki Ozasa, in his Aquisition of English Modals: an lnterlanguage Study in the Japanese Setting,

an exhaustive study of an area related to that dealt with in this paper, came to the following

persuasive conclusion:

The semantic structures of English modals are not satisfactorily acquired by intermediate

learners in Japan. Although modals are considered to be basic items in the elementary

course, quite a few students have not completely mastered them yet. Especially, in
●

production, more than 40% learners showed incompetence. This is due to the inherent

deficiencies of the syntax-based English courses in use in Japan. To improve this, every

effort should be made to switch from syntactic to semantic courses.

While agreeing entirely with the sentiments behind this conclusion, it is only fair to point out that a

totally semantically based course would probably leave as many, if not more blind spots than there

are at present. The question is one of balance. No one approach is going to solve all the problems.
●

l

A single light cannot illuminate every darkness. One key will not unlock every door.
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