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Word Associations in EFL Learning
— S-P Shift and its Implications for EFL Learning—

Yoshihiro NAKAMURA

WNFBEDGE, FLBEICHNR, EFGMERE) OBRIVEL VL W) L EbLNE,
SEFSETLRERIEEENTVAEY, BHO 1 DICERDOEBHEDEVZEHETALZLNTE S,
FRRROEEEFRIIFRELFAKRICEAZICELIMET S, IhET, ZOMBEIIOWTEE
NERE) HFEOFHTHo2REN RSN TE LIS VEV, RHTIE, EEGIERE #HBEI
BOTEREORBERENRET LZARFIZOVWT, NWEEEE ORESERH (optimum age) RFEEE
DERFIA ¥ 4 v (cognitive style) 7% DA EIR Y AN% s, LT, L TALZ LIZLzV,

§1 BROEA () M8 — #A~IBIFR (syntagmatic relations) & EIRAIBIR (paradig-
matic relations)

BRNCREROBRVFEL TV S, B4 0BEEHIZNZFNICERBEL KL, HEICHK
B E GBI ZBEBREBRL TV A, LALEZYNS, LOSETHNEE ENIBEREOMAS
DEPTRTEFRRICERIN TV EDITTIE RV, BROMAEGLEIE, 2L 21E, BRRCLS
F%ER(LEE) OMAGLERER, BHLSERROFCTERLBRBELEL VD, BiED
ERBEY R T 2BRORLEREICIE, KILT, AWML LERN LIS (FiI-1
ZH), FERIETICONT, HFAICEETEEENTWS, WbWwb S-P Shift (syntagmatic-para-
digmatic shift) &I B EFEHRT, 5~ IREHEI, RAOHE, U OKAN 2EREL
& D b BRY A ERCEOEANIBEEI 2> T B LEEATVS,”

« BB REHFFIIERER
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Bil- 1
my new car
the old book
his big pen
that ugly bag

In the above example, the phrase “my new car” consists of three elements (words).
Any of the words listed in the same columns could substitute for them to make another
equally valid phrase, such as “the new bag.” Hence, “car” stands in a paradigmatic
relation with “book,” “pen” and “bag,” because each of these words can occur in the
context (or paradigm) “my new .” “Car” stands in a syntagmatic relation with

“my” and “new,” because they combine to form the noun phrase “my new car.” (17 : 67)

ERGHIC 8 AR AL T 5 2 0 S-P Shift 20Tk, ThE TICEREDEET A b (word
association test) R*FEET A I (usage test) &% { DEE - AEMEIS 2 &N TBY (3: 229-
240, 8: 19-29, 14: 548-557), AMEFEFH L OBE TV 2L, FEORKBER (optimum age) &
Wb s NHOBRES (4 ~106E) &RHMICIZIE—RLTWS

S-P Shift HE L ABOKE « BEEMK L OSHLEEICOVWTREIETHMNLZLIZL, K
wTiE, LT, SHEOEREE L RE—ROBRIIH 5 FBROEBEE (FR) 2oV TE5HICE
L ATOLZ Rzl

§1 BEOBEEMNEBEF — BEWBEE RO

B o ERBEEHEOSHELEEEIIOWTEDOER - BERAEEEZEETL LI
EOLERE) FBICBWTERMEERS) (communicative competence) DEEF BT A L1245,
BEFIZ, CORENDFEZEIITHEDOTMEES (expectancy) RBIENM (creativity) & bHELZBEN DY,
e LCOSHE,IOERL LTOSECELNEFEOBHERICBWTEREIER LAMLTX
ERUROEEMRLE V20D TH B, LTIBAT 201, #BERN L EROMHBN % 1L,
RRRDFLEBRREII OV TERERSL L UREHERZEMICE Lo/ (1) Clark (5: 271-286) 3
LT (2) Lyons (13: 443-481) OB TH %, MEDHAIILT LI —HLTwBH LIEE x4
bOD, FHIGEEOBRWERIIOVTHLVERS 2SN TEY, BEOLEBREOST»OE
RO —HIH S P ENR TV D,

(1)Clark D448
OFRPBBR—LUT IR T & F & F 2 BIRFRNED
(i):®IRHH (paradigmatic rules)
a) /hxf BEHAI (minimal— contrast rule) — X E M (antonymy) (Z#H & 4, FHREDER
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FIBIFR D H TR D BIAE
%l : long— short, good— bad, high— low, big— little, up— down, male— female, man—
woman, boy— girl, he— she, aunt— uncle, above— below, to— from, give— take,
sell— buy, go— come, here— there, this— that, now— then,
b) FHEHA (marking rule) —f/NtFE#H] (minimal-contrast rule) & X3 L#EWHEIH
%o
$l: dogs— dog, better— good, brought— bring, man— woman, they— them, careless—
careful, thoughtful— thoughtless, useless— useful, he— she, her— him,
C)4FMEHIR - :BINFREI (feature-deletion and -addition rules) —HIF&3iE] (deletion rule) 7%
EBHNHAI (addition rule) 2L, LAFEE THEE, BLUFEREFEOBBIET S,
l: apple— fruit (deletion), fruit— apple (additon), kill- die, teach— learn, feed— eat,
listen— hear, house— home, odour— smell, seem— appear, thing— object, big—
large, look— see, show— see,
d ) #EBEHRFFHH (category-preservation rule) —&5 —# 7 BHRIEMAMRIF SN B,
#l: yellow (a.)—blue (a.), apple (n.)—orange (n.),
O AR TIIRTHREBRAICEDS (,
(i)#A#HE (syntagmatic rules)
a ) BIRFFEEHBAN (selectional feature realization rule) —#iHl & L TOBAE I, £
LT, B, BIFE(REILFAEZEY), BEASHRIIR S,
%l: young— boy (girl, child, man, people), get along, seem like, try out, red— apple,
b) A 74 4 5 HA (idiom-completion rule) —4 7 14 F A DHEIHEEDHIBEE & 2 256
CEH SN, 474 LPERI NG,
. cottage— cheese, whistle— stop, white— house, stove— pipe, justice— peace, so—

what, ham— eggs, needle— thread, bread— butter, how— now,

A DOBERE X, Clark (2 &L, FBEORH - RICTHEBORHAORD 3FEIC SV — TS TE
HEINTW5, HB1IETIE, FEE L TRBEEICHT 2RI &, RICFERIC I3 HEEE
(contrasts : big— little, man— woman) %°%{3E (co-ordinates: yellow— blue, apple— orange) 7% {
Hobh, T, F2HOGHE, RBEEITT 2 UNIE 1 B ICHAREEIGE S, RSERICE
[f]#&5E (synonyms: big— large) %° 7% (super-ordinates: apple— fruite) 2% << H bbb L &
TV, H1H, B2HLOARALEOERBIEIERNEALZIN TS, ZHIINLT, EIHD
PR, B LERICHA, RIBGE IO 5 RUDIZREHBYIC 7% DB <, RIBGEE & RUDFEDORR b % 1 57,
E2HOGELIIEL - T, HEREAY % EBMET (functional associations : red— apple, needle— thread)
AL, BELEOFREIMANLEALZENTVD, S THRBESNTVWAE 3 BOEHEIR, S-P
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Shift PFEERLHEEFE L OBETIEE SN TL VY, ThERANOARIE, EEVEHELE
REAICHETAH - REBERAEOSITER, S b BRI TV (EIESHR),
Clark 13, Z M, FMEICBL THlh, S-P Shift 2354+ 2B ZIERF & LT, (&#H)—
frﬂ)—’(ﬁ)ﬁn_])—’(mﬂﬂ) DNEIZEL B2 L2/ L T 5, [@#i2, Brown and Berko (4: 1-14)
, mEADNERICOWT, (THEAH, BEH)— @FE, 8EFE) - WEAH) L3R G52RLT
By, #FhFh, EEOLRBARICBOWTRAICLIZEFE S L L 2RKB LTS G2E8H),

(2)Lyons D448
Lyons 132 2T & ) HF72REROFRKBROFUIV C OD DO EEWERL DD TH Y, 47
LYMWRHZSDOTIEERZWVWELTWAS
© R
a)[F#M (synonymy) —FERIEEMEDBERIEICTREZATII 2V,
%l: liberty— freedom, hide— conceal, conception— idea,
b) &M (hyponymy)—Ef7EE (F: vehicle) A5 THZZE (Bl: car, bus 2 &) #A&T 5,
l: scarlet— red, animal— bull (elephant), vehicle— car (bus), color— green (yellow, white),
flower— tulip, go— fly (drive),
¢ ) A—3 (incompatibility) —ELEME DM THERREZ R T,
%1: morning— not afternoon (not evening, not night),
d ) #H#7% (complementarity) —3EZEBHEOBEMEL T T
%1: male— female, perfect— imperfect, single— married,
e) REM (antonymy) —HXHI 20 LBER 2R L, RERAME O BERIEICTRZARTII RV,
7, —HVERE (unmarked) DFED L\,
%l: cold— hot, good— bad, young— old, dry— damp (moist, wet), high—low, big— small,
few— many,
)& (converseness) —— A5 D & BET 5,
$l: husband— wife, brother— sister, parent— child, buy— sell, employee— employer,
teach— learn, son— daughter,
@ MAERBLR
a)#E5E (collocation) —FEZIE H 254k#E M (co-occurrence) (2B L CTHIK % %1 5,
Bl: AR+, EE+EEH, BFE+ BWEE BF+EIF, BFE-aER,
b) BRI (idiom) —EFE% &,
%l : lose one’s head, a dolly bird, kith and kin, give up, look after, know one’s onions,

Clark 3 & Uf Lyons ®FEili i3, 12, FEROBRM L L UREHERZ & CERBED T2
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B4 DFEREEA S OBRKRIUOFMARLAFLEL I L 2R LTS, BRI, SEFED
S EHRRN 2T 5 1 20ERL L THEMELOERN B L M EMBERETRRICL, 72,
AT L T 5 RO BEREN L AERME I T 2 R 280 (R ARPEBEOMHICE
EHHE LTRA Y SN, 2512, LS NALERSH LI LERTOINDEVLZ L,

§I FBEORFHEREL S-P Shit— B - K&K

AETIE, TNFETAHTES-P Shift HE GERILEOHELRL) 2 AM O LB RV EERE
(5~9/%E) TETAHILLEEFEGERE HBFLOMICED L) REEENH LD EF X TH
72\,

—f%12, SMAIROLRIZAFEORKEFICBV CHICEEBERE L 32BEEENTET
HbH, TOZ LI, S-PShift AT LLE, Thbb, BEELEOIEEN S-R (syntagmatic
relations) DEXREIZ BT, FEARIIC, BEREOMEEE & FHF 4R GRERME) oMM 4 M
PIEENTWBZ LERLTWA, &£ 2AT, BFEOEEGERE HFIL, KREOHE, PF%
BAIFETEA SN, ERIYIZIE S-P Shift D12~ 13 THBEN TV S, TN kiF, #8E (K
ANE) S, EEFBIHoC, BEROMAWLRTEREORMK Y, — MW EmE LT, &
FEDFERIEE 2 BIRICEE L, MEBELEFHRRr L LCBER(BAXE) RATL¥E
7B (learning strategy) # 5 Z L # B L TW5,

WANFEBEOEE, MEIZBW TN LS 12, ERIICE, BROYZERTEOBEIKEIC
ALSNAERICH Y, oo, FEERIEFEE L CRRNEROBNTHEZ 22 L12LTH,
INSOFERY BESHEOMERE L TFERRO L0 T—HRIICER T2 Z L 0REICHEL o
T A (11: 153-167), ¥3EGVERE) O, EEICOAFEREZBLT, 0L ) %M
A RERAICEB L TWABELH A, KRTEVHIT/2S-PShit HEIZZ DL ) 2EBLROK
WEFHAL, AR, 2OBEE SVHANE, AFIBICET 5308 6E) HEOBRR L EF
EHRFEOEBRRLERT I OLVZ L),

LZAHT, \NBOBE « BEBREI2H > T S-P Shift & (ZIZFEICAET S SHEHSR I/ EES
B O B#EAE# (optimum age) DORIEMH 5, 4 ~10BEE SNLZOERZEX2 &, BEAZIE
HHIILTD, —Mic, NIFEEN (T, HENICH) SNERBOMKEEEDEBIKREICE L o
TLBEEINTWS (12: 203-206), F72, wBFEHL OMET, AHOKRE - ZEERICBNT
10 HI% % I F N T TOERMNIFEE (conditioned learning) 7 5 FHEAHEFE LS EZ I ED
&% (conceptual learning) & FEBRICELIAET 2 L OFHED ZENTWE (1: 298-306)
Jeizfinz S-P Shift HE LR - T, T k) &AL, BEREOKEBESCERER2LOF
HHRENEL B EBRANFEBEORE, NEEFE~NOWM) AL —BREICTIER L2500
TohHh, ZoE»5d, NEBEFBEOHOBERICBNT, LI, AE-FVFOEAZESLY,
VA=Y (FEEEMR) OREZELTAIZLOEERIRELYICZ-TI L) (H-188H),
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M-I

I -1
an

NEREEBERA) = S-P shift @ — S-P Shift - S-P Shift #%

(5~9F)
BERE(HAE  BROS-REL — e 14

, (BEEmsE) e

v {+EEFRERAD) -
Y\ EEE (HEE) > GEROP-REE(L «— | FERODS-REH L

(HEEHEE)
— NEREFERN —
(12~13F) (SRR )

S-P Shift £ FERDOLEHEOMBEIL, AEICBVWTHRET S LI, 615, FHEBADOR
HIZ & £ )V (cognitive style) & b BEITFHI &N, F72, BANIIFHMLRERREBORREIISERE
DOERE#E Y (FL aptitude) # T2 1 ERE VMR TE2AEE b o TV 5,*
INFTHLTEALHIZ, S-P Shift HHEIIIEFE FLERE) HBLOMETS I SLLERE
WHAEEENT WS, EF1X, 2> T, S-P Shift HH % BEANICHRIET 5 7:0, H - XKAEOK
Z(R) E2HBREICERICLIITFHRNZ 1EOT7 V7 — MAEGEREOERT AN %2fTo/22 &
Vb, LT, COREOAFTLER, £/, 4BROMERIIOVTHE LAV,

p={}

(1)FE&ERLEICET AH - KEEBFRE

RFAEIZ1992FE 2 H2 6 6 BT TERBL 2D OT, BEREIIEFEFERO BARAKEE (Ei#
21~245%), B¥ 74, KF25%, E32%LEERFERDRKEARFE - RERE (F19~47%),
BF 9%, KF23%, E32RThHE, WEGEEOERET A L) BHBREISEET LT OK
F(KR%E) TEHEL, 7A MABICRHBGEREL LT4O0RFAD» S365E2 MM Lz, HEEIC
FEEETANOBWIRAS SNT, SXONREEEr O EEREETHERELERL TS L) I1TKD

ntoﬂ FBEOWNFRIILTO®EY ThHs: #i12FE (EAF6FE AUELF6:E); 87

E (HB)E 6 35, 1B 6 38); WA 6:5; BlF 635, ARLTIIHBRE L 7 A PEHEHICHK

B % {ABROMEDOTFHIAE L VI LD TH o728, AEOSHREREPSLUTICASL LD
WS EFSERBWINEEEREOMETREH IR o72.**

i1

(2)FABREREISTRETH LD
S-P Shift 335 & #2E (WL EEE) HEF L OBERICOWVWTARAETELN-HNEL T oL, HIIE,

* 55  “Foreign Language Aptitude in Foreign Language Learning” THEJEB RFHEFHMERLE - HERFER,,
Vol. 40, pp.163-202, 1988.
*RFANDERICHToTIE, KE, 73 D.C. D Georgetown KFKFERERILL Y ¥ —SiEE
##3% Charles C. Kreidler D ZHi i # B2, TZICRELTEEER L2V,
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DFokIicns,

DEREBEOHRBIIZEAZEND Y, BAOHE, #IR(P-R) Eloft, S-P Shift FHTIFFHAL
HWHA(S-R) B, 25, ERELKESHOFHM LB ITLENRD LN, BRIZfin
72& 91z, EREP-R) BoBE, Clark iE, THXGE LT2O20E L s/ EAFRD LS
CrEHELTVD (BE2ERR),

2) AR F 7 X mEAB TR L o FBELBOMEMIIRD SN 572,

IMADEE, —Hiz, FEEORERESEROEM A RTFEENEZL 0L LTSNS,

4) EREOBEFEEE L HAANFEBEN S DEFEFROEBEEOHEIZ O W THE L2 EMIZED
Lo rzhs, RISFEEICOWVTIIHE - bR E R4 KB LR % o 72 [55580 5 iz,

B FERDEEHEOEAZL 1IQ L OMBIZARRHETIIAHTH 545, LEBEOMEAZE L A
T 3FEROMBIIRICED LN o7,

6) BREOERELEOLEL L OFBHEOSRE, HABHOFEFEE TN, FIC, SNEZEFEOH
DEBETEAFE 2 D70, FHENBRIIKEGROFBENLBENS(EINL LTSNS,
ZoZkid, —AT, BOBREOENZ b OFENTROFEEORE, HBREOMENLILE
PRHET D Z EPEERRIZZZV LTI DOBIEE (remedy) (275 2 E2RELTWS,

T)EROLEREOEAZ LNEFFEOMER (aural), HER (visua) & OBFETIE, HEE
+HEEROMEME b OFEFED, HEFEOEF I, AREFH NS BEEROLERRER
BHAIAND L AT TY) = Bb b5, BHIAY A1) (cognitive style) DD FEE %7 T
TY—, 72k 213, BEMKFER - A (field dependent/independent), & Al - &8y Al
(reflective/impulsive) 7% & & DREEIZOWTH, RHMAI A NVIIETAEEDINT TOHFE
2o, NEREFEICARAZBEOMAGLEETFHT L LIETRETH L, ARELOBETIE,
MAR+EER A+ HEEVE+PENLZREROMAEGDE L L OFEEEL 120l L LTHE
ETHIEDNTEL

8) FER DB MAEN;EBHN L S O0ED, BIb, SENZIEONSE L2 )ELH1ED
IZ2o2WT, TRETORETEIAHATHY), 4HBOREL 2o TWVEY, TusJ7LEE
(programmed learning) (2250 { A R IREH L, F /2, FEEHOHCHE (self-concept) % &
05 &) HRERREICL AEEO T OMILA LIC L o THERBEEICARFIL 22 ERZH ) =
LIETEBEHICEDNS (9: 121-132),

NEREDOBSER TS - LM AN ERD S EZEEBAONNERICEL T TET TR

*PERA (aural) L HRER (visual) IZDWTIE, TIBEEE THEE - EFERRE F10%5 HEFHOLH,,
pp. 109-121, Ffgett, 1970. #BE I\,

** Jl# “Interactive Effects between IQ and Cognitive Styles on Achievement in EFL Learning—A Pilot Study”
TR B KFEHRE FEM L E, Vol 35, pp. 241-250, 1984., “Understanding Student Learning Styles and
Attitudes through Congnitive Style Characteristics and Locus of Control” T#:EHH #MF75s, pp. 82-93, Ki5HE,
1987.
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EEVPBEEICHEE L, FEORE - HEIRELSA TV, HEEREZKRE, ZOBENEL
®oHZ i, SEFRFBIRPEZ VRN ZEZBEROBRL SO %W > T b, DX BE
K25 b, SNEFEHEOSTHICBENT, S-PShift HE L ZNDPRETLHDIZONWT, 41, &
512, FEBOER, &I, BARIANEDMETRHELZ RO TOWILERH A *

SV MAMAGERILEERETIER

INET, FEwTIE, S-P Shift HE % LI, FERLED 2 OOFEIZOVWTHN, FL LT,
MEB2ERALBOBREIZOWVTHETE GLHERE) HEFCBIIEERLZRLTEL, F2ETAL
£, BROBIUHENZHFEORELRBIXICRE—FOBRIIHY, HEMTWLEE%
bObDEVR LN, RETIE, DT, REEEOEBNLERT LBA00, MEWNRFERD
LB - RET A EHENLZERICOVTADORENLEZTHSL I LT Lz (16: 27-32,
6: 131-168),

OB (catenatives) —YEEBNE (AEF, 07, BI&FH) a0

%) That is what compels me to keep working to help end this problem.

We found it a lot of fun to relax on the beach watching surfers riding on a big wave and falling
off, losing their balance.

I listened to him playing the piano.

She wanted me to write a letter for her to the company complaining about one of their
products.

They carried on the studies to prove their plan to be effective.

I don’t like my sister going to such a place.

We'll keep making an effort to keep the costs under $1,000.

BE, BEDEZE @HALZETATY S, LADOACL2BEBEBELTRTIIH 5755, &
ZIE, HEDRBIZOWTHEZITHIR, I/, FREzECSES, B BFHELEILVERCNE
HwaZ LidMThs, BFOMERIEICET 2 EM2ARIIIEEOBRIIRPELNVDIDTHY,
FROTRLUZESEBFAOHRICERLMIT A I LT, FEBRIERN T - ITEERWIHERED
MAEEEE BT A I LIl b, ZOMBEERT S 2 LI13EEE (collocation) DHIFEAZ BRI E 5
bR, RO ZEKRZIEE - RET S LT, FEFLLoTHAELZIDEWVZI L),

OIsfzes) (BRERE) X HASMEE M —A R X 45, BIFXEE, BIFAXERH, 2L
1) Do you have any evidence to prove that he keeps writing nasty letters to you?

They will make a lovely picture.

FEBEOBEREBHAY A NVIZDOWTIE, ZHEEHR MEEBHEFET/ /977 ) —X RKEOFFEK,,
pp. 26-57, KAEHE, 1983. ¥ BRI N2\,
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He explained how he decided to take a positive attitude to the situation.
He expects to produce dramatic results of his research in less than a year.
He has improved his writing skills in English immensely.

AEROBHIXBEMOBRIIS T IELRFAOHTET S, TOMAEDLEIITHEANDOERR
AN & - THIKIA B Y, FEZBOBERED? S IFHPLEESTE 2SSV, BESHDER
B X BEMOMAEbE L LTHEE - BT A2 LICL ), MENGEROLEEMEES 1,
T, BEOLVARLVELESLIZONT, BEEOLHEE, S0z, BEHE) KA
TEERVANVOBEVERRLZY, A—RROBRLB)ELZBRTLDICFRILTHLIENT
&9,

OAFREALF (particles) —E 7, AIER, BlF, %<&
1) Did he well on the quiz on Monday?
Let me take down your name and address.
She works for a bank. She studied at Georgetown University for four years.
He went talking about the recent trend in trade friction between the two countries.
She went to her father’s hometown to spend her summer vacation with his parents.
He’s been planning on setting up a business with his old friends from college for months.
I got a letter from Mr. and Mrs. Smith about their daughter’s wedding to Mr. George Gibbs
in June.
I can’t come to the party at your house on July 4.
AL O I R OB £ T 2 ECRAER VS DTh 2, HIENICIZ LT B
EDRBONEDIEL, IO LDOMAEDLETHEMEL, 72, WHATAHILT, ZOGHELETL,
LRED®, ORI, BMAFEEICL > TLELREWNLEROLEZIRT LI LIZEoTI L),

@DLFEL3ERL AL LK
) He is obviously using public funds to introduce himself to the voters for his upcoming election.
After two days of inquiries from a reporter about the apparent contradiction, staff members of
the Committee held a meeting Friday to come up with a clear answer.
Two firebombs described as molotov cocktails were thrown onto tracks of JR line last night,
delaying train traffic for about 30 minutes.
No one reported having seen the firebombs thrown onto the tracks of JR line near the station.
No injuries were reported in the accident, which occurred near the station in the area at about
9:30 p.m.
8% OFEREE A S DHMER - NEKEROEMB MR, FBROMEHHMERIL, HEHEZ KT
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() XOBRERL L CHELEAT IO LETHL, INETO~@ETHNINELM
HIZEMIIERT A2 LT, #EY7% SiEMAM (register) R D BIR & (nativeness) %1 7
AW REEDOMRAIE L ICTREIC R 5 TL b, FBEOMAWBERICET 2 ML EIL, 561,
H A (embedding) DHFEAEMR T2 Z & TEHHIBDGERNOBEILT, S EFE*BHE%
HOERH, F7, BHREEOEAKL T LI L TEERBRLYER, FHOERL L LI, LARMIC,
BEXAANDOBLERED, wWbwa “2Fik - 2 L% BZRE” (bilingual-bicultural mentality)
YEEMNICEHETAILIZD 2 oTI L) (2: 449-465),

FEHROBAN DB L )12, SHEHNICD > THRAN L ERBGRLERT 2546, SFREEME
DIER RAEDENTRTHEREN TV LRTIE RV, FEREOMHKEREE L EROM AR
YERT LI L IINEREEROEREEZERTAOD0THY, FEHOTRTOEREIIB W TEENIC
R - BEL TV HEDD D E VR L) *

&

AfTld, IhET, (1) S-P Shift FHE L FEROGLIEILRE, (2) FBROLIWILE L BREE OO,
(3) S-P Shift B15 & NEFEF B REFEB L ORMA S 1)V EOBEM, (4) FRLBIZBITHE
EREEOMANBR T RET AHEROGH, IOV THLETEL, &<IZ, E3ETILS-P
Shift % L SVEREFE O REERASAHORE - FEEBREICB VW TIRIZRBHICAETLZ & LB
HL, AM#IIZBIT A1) 2= (listening comprehension) FENDEEM 238 L 72, YWEFED#HK
RS TEEICHEMR L OECER T2 AN IOERL, 2L 21F, ®EATIE, ‘Comprehen-
sion Approach’ % ‘Total Physical Response Approach’ 72 E CHEFHAINTE Y, —F, FREFILS
WTh MEEIEEE, OWETR FLES OFTHEAIL L o TEFEEFEORBE I EI N 5 M
Zdh, ZOEEREZ, HIIBRAFEEORE, AW TR ko /2 S-P Shift REIRERT 2 NE
ZEoTHEMTFONL I,

It

=1

aull

Abstract

The present paper underlines the need to give precedence to aural comprehension over oral production in the
initial stages of EFL teaching. One of the ideas behind this is the hypothesis that from about 5 to 9 years of age
children go through a ‘syntagmatic-paradigmatic shift’ (S-P Shift) — a change in the mnemonic style of retaining
vocabulary. The theory of ‘S—P Shift’ states that children may have acquired as early as this age the functional core
of the ‘coordinate system’ governing the phonology, syntax, semantics and morphology of their native language, and
that ever-growing morphology afterward facilitates advances in the system that are ultimately reflected in improved
language performance. The results of a questionnaire on word associations given to graduate and undergraduate
students, native and nonnative speakers of English, show that the subjects (Ss) are consistent in their response to

* Foss and Hakes (10: 183-201) ¥, HAESEICALNDE TEWIEADIKIE, (hesitation pauses) % "5\ &
V>, (speech errors) DHATIZHED VT, XEHIZBIT 5 H5LDHAL (encoding unit) % &5 (F 72134) &£ 55
RAZRLTW S,
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the stimuli, vindicating what has so far been reported on the S—P Shift. The analysis of the results also suggests
that the individual differences in mnemonic style among the Ss may be a reflection of cognitive style differences.

The ‘S-P Shift’ has potential ramifications to consider in the field of EFL teaching. In connection with the change
in memory styles in childhood, section three touches on a possible relationship between ‘S—P Shift’ and ‘Optimum
Age’ for FL (foreign language) learning. Both supposedly occur at the same developmental stage of growth. This
coincidence shows how much harder it becomes for people to acquire aurally or even visually syntax of a new
language after this stage. The assumed linkage, if valid, promises to be another potential bolster for ‘aural
precedence’ at the very beginning level of EFL courses.

Some examples are given in the last section to facilitate syntagmatic vocabulary learning for EFL adult learners.
Most adult learners have already gone through the S—P Shift and they tend to be paradigmatic in the process of
their EFL vocabulary building, memorizing vocabulary in paradigmatic structures. A few show the child’s type of
syntagmatic association. The implications of the S—P Shift lead us to the conclusion that EFL zero adult beginners
with rather a strong P-R (paradigmatic-relation) tendencies should be encouraged to try to concentrate on learning
the syntax of the target language aurally.

(5]

1) Brown and Berko 1& S-P Shift HEIZ DWW T, FEEOEMT A b LFEET A POKERIZEIVT, KD L)
IZABRRTWE (4: 11-12),

The change with age in both free association and usage is very striking when one examines individual
protocols. For free association, consider the stimulus words fo send. One first grade child responds away,
another letfer, anothe card, another mail, etc. In response to this same word adults give: to receive, to get, to
deliver, to bring, to mail, to fetch. Both the child responses and the adult responses are semantically related to
the stumulus word, and the one set does not seem to be any more so than the other. The difference lies with
the fact that the child responses are phrase completions (words that commonly follow the stimulus) while the
adult words would almost never follow fo send in an English sentence but are very closely matched with it ... In
general, then, both the free association results and the usage results seem to be manifestations of the
developing organization of vocabulary into syntactic classes.

2) Clark, Lyons & (2512, Moran 3 & UF Emerson & Gekoski (Z#E& 1) - BIRM 2 EERMEEOBRZLTO X
IZHFEL TS,
(1)Moran D 434E (15: 862-865)

OEIRAIRI4R (paradigmatic relations)
a ) functional (e.g., table— chair)
b ) logical (e.g., dog— animal) — synonyms, superordinates, contrasts, coordinates% & s

@O ERIE4% (syntagmatic relations)
a)iconic (e.g., apple— red)
b ) enactive (e.g., apple— eat)

(2)Emerson & Gekoski D448 (7: 1116-1121)
O#EIRKIBIFR (paradigmatic relations)
a ) interactive (e.g., train— tracks) — Moran D448 T, functional (ZF4 3 %,
b ) categorical (e.g., train— bus) — Moran D5 4E Tid, logical IZHHY4¥ %,
AN OFEZERICBT 2 BIRMEROBERMN L EEDNEF L LT, Emerson & Gekoski (3, (interac-
tive) — (categorical) DNEIZEL 2B L TARFZRLTWAS (E2ESH),
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