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Rhetoric and Composition:

The Basic Problems in Writing

Yoshihiro NAKAMURA

7
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SEEE - BBRELTo [EL T L] (writing) %, EAWIC, ELERCK2EERNBTORS
IETBETE, AEETHIEEOESD, BEETCHAHAEDEALEAKRTHA S, LrL
B9o, AEFEELLTCOEEOEAS, XEx2 [HFLCL] OBRLBIEERRPXE—HIE
i JERERR, BHHR, TEREED—ILK, HEL - XEWER, BXU, O EBEBEICEEL
RRERAKR, TbB, EBHE (rhetoric) &, HAARFHICL-T, EET [ELC
L] DEAHEBBTIE BELLIERIRUCHMEOIOTIRE L, Lhb, FEHOLRE
B, I3bb, HEEN B, EEOKEEBECHTIAMEAEL, XEN, BRMICEDOD
BROXZEOHTEDEZER LTV IERBICBNT, EHE FCHFELELNIOR, H4 Ok
BRI Z N EARRITEE D 05 3 BE ORI EKLT 3 MOREOERTS 5, bV
% creative writing IZ/RPEBWV ZORIE ZOEMT E LT REOEBNEELZNELT S
AT EEXBICBUZEXIEEOBBICENT, 4R, Hig  ZEHOWNREBENSEELIFEIN
WEEN EEBZ D5,

(&L ] Bk, /o, hoEE
h b &ﬁ%bk%?ﬁﬁﬁﬂ@ioﬁﬁ@%@fmmmo%%% if§<J& z
NofDOEEERE b, FE] SHEEEMIERE REDD, AR - REWICRHKILT
DN EKT e ZEHBEOPT, RACEBINTYWLbDTHA9, LT, [EL L] 0FERE

AEIN S SE ST MEA—writing 0B - BE, writing 1CKBREES - M,
speech & writing DRk L OIBRI &—— 24K L, EEABIC B 3 /EUEROEELEY,
%%K,C@ﬁ%cxmf,~&C%%ménfm5&§ofﬁﬁﬁﬁmmr%ﬁ%m%iéjC
EDBREIEE (GLE) DIEXIEE & OB EME! COb\T%%bf:tﬂo
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I. EZBHTICHITS writing OEHB - BEE
EXIEEOHR » BEZ®R T BCHc»> T, ¥9, writing L i3f@d, BEANICEDL S BEE
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EEZERTZ0Dh, 7, speech & writing OMEEFDHEBRZMAHMIC OV THBICHNTH
e, Bk b~ Ick Hic, writing ERERZEN O ODLHINB T KL BLENDOEETLSL (en-
coding) ZEKELTHY, BN, EFBLCCEREEALAXELELOKS, HEICH

REDOKU O EZEHIT 2HEEOXE MEHRANC 6> TESI AL, 2ARLLTERIVOHZE
BEREZTOEERHLEICENTEE, O2¥iIC, BEEEFRELLTO writing & speech
DEREE EOXIEIC DN TId, ¥Y, speech DA, REFZELHMEFH, B, BEZLEL,
B 23578y (referent) ORFICHEBEBREZH > TVE T &, MFZHOEEICK > T, WHH
listener-speaker OBREEZEICEZTC LT, REFOENICET 2 xF 0 feedback ME#E
BohaT L, Xbic, speech [Ti, A FH (suprasegmental phoneme) %4 iriRiRis
#:—stress, pitch, rhythm, pause, intonation 7t &——Fi#R 0 (kinesics) Z=&L/*5F
ORI L, RFOILHIEREZRET SEERNOFENRBY oNBDICX L, writing DIFE
ITid, CoXSRREEERELOBEENENAONT, EBENER—AGE BEHPXEHORX
FA, 42 9 7 AP TROFEHBE—ERROTIE, EEARTEZIER MRICRETIFEREL
T FEUTXEOHREBEHNBRENSEINTVWERETTHS, AAEZEANE, wAFI, writ-
ing B 2LLD RoncRiEREET FHIC, EERKLE L TXF IO EREOLDHIAR
DOf#%: (decoding) ZR/RFERLKINTVWEEFEH> T ENBTES (58 2-3),

BHETRH S8, writing ORFEHEE KBTS LEEOMBD» 5, EXHEEOHK « BiEMND
LREHERING: 2T, EXHEFOHW -BELLT AEETH I EXEONERREHENIC
BHOBCEICE-T, FEEPEERE OREM L ERCRE 2RE T2 588N EETSC
L, XoIC, THILL-T ECECHRZELBIXLOOBERAENZRHEST S L, Al
I, BERERIRRELT, COTENEREORE LRBFOENMLEICET S LR EHETHERET
3 EMARETH B, Marckwardt (25: 66-67) 13, REZEDEATH 345, 1EXHE O KLEM
20T, HALHRLVS 2O0HK[P» S, UTOXSiKwmlT0s:

With respect to the topic of this particular chapter, we may best begin by
asking ourselves why we teach composition at all. If we come at the question
from a narrow point of view, our answer will undoubtedly be phrased in terms
of a servise concept: the student must know how to express himself cogently
and articulately in order to perform effectively in the rest of his school sub-
jects, to write papers and reports, to take examinations, and so on. I would
prefer, however, to take a somewhat broader approach here and to say that
a higher literacy, or perhaps more accurately, a higher articulateness is an
essential ingredient of a general or liberal education. If our social order is to

continue over the next three or four decades in a form which we can approve,
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presumably one in which wise and sound policies concerning all aspects of life
will emerge from public debate that is at once vigorous and incisive, the need
for skill in the use of language will be greater than it has ever been before.
We shall need more individuals who can express themselves cogently and

think clearly, and at the same time, the quality of the thinking and the ex-

pression must improve.

RICED BT I-RBFHORERBEICODVTIE, BEBOBEREYE (rhetoric) iKBIT3ETHRT ST
EIZLUT, 2T, ZVBHRIOES ‘FHOERES 20T, HF, BXTHLL, EXEE
CBVT, &5, B—BWIKERINS THAHIEMEI (correctness) D8, 7<XHBIL,
ELVOXERERPRRY v 7S E e AHEOFEROAE2EKT 25D ERELIC 0, XERICED
DIEVBERXPAZED, TNUoE2EEL, SEIFTUBELZ S OHPCALME > XEREIESL
DTRATDTH S, EHEIEE, ThdicMi, 35k, XPADOERICEENZINT &, T
Hhb, —EDRIKICES L, BYBEMAPXEABBRINTVEZDO0E D A, FHRIC Moo
2LX9UMHEDEDTHASH, Close (7: 261) 3, FHEIDEREZOHMBRER2VTHL,
B2 NEABOERIBEOEERISBBRIINIMENSHZ LT, UTOLICHOTH
5.

-.I would therefore define correctness with regard to English as complete effec-
tiveness of communication, which is dependent on conformity with widely-accepted conven-
tion, i.e. conformity with widely-accepted habits, not with rules and regula-
tions.

--In order to speak or write English correctly ourselves, the essential thing is that
we should express our meaning in such a way that our audience or readers
understand it fully and precisely so long as they know English perfectly and
are relying on no other medium. Whether the words or constructions we use
are correct depends on (a) exactly what we have in mind and are trying to
express, and where we want to place our emphasis, and (b) on our choosing

the precise mode of expression conventionally associated with our particular

shade of meaning.

fEXTEEIC BT B IERESDORZEIc 2T, Rivers (28: 260) $13IFEBEORMBEERLTED,

DTFslAT2L01C, XENKEEIEEE RE B LOEHEI ERXAIINELEND S
ELTWV3:
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--.sheer accuracy must not be rewarded at the expense of real knowledge of
and ability to use the foreign language. The answer to this problem lies in
the awarding of a composite grade for compositions. Part of this grade will
be given for accuracy of writing (correct grammatical forms, spelling, diacri-
tics, and so no); another part will be allotted for variety of structure; another
for lexical choice: another for idiomatic quality (authentic turn of phrase).
In this way the inaccurate student will be penalized for his inaccuracy, but
given credit for his ability to communcate his ideas in language which a na-
tive speaker would use. The accurate student will be rewarded for his ac-
curacy, but not necessarily graded at a high level if he is lacking in wider

knowledge and finesse of expression.

B%ic, AEECEXHEOREHEICDVTRRTAK, ZHRIKDWT Byrne & (1) OHE
MER—&AKRIC writing FHRIESIELTH L &, (2) EENER—FTLERICESR
BIEERELOREEK, O) BANER—FTLEBEOEIRIRBABEHTH Y, Mi‘%ic?ﬁﬁéﬁ& L
BECHRZHRENCERBMAL, BEENCRBTIENZETSCE, 250, THo63D20ERK
DHEEICEZE LA, writing 2BEHESBBEEFHICL TV BE EBXTWSE (5:35), ¢
T, RAZEZ AEFELLUTORBOEIEHICENT, Bt HREBEOMUM» S HIH R EOR
BAT1O2>NUMAZET51B01E, FEBEOMN « BHHIFREE L EZEEOREICET 5 R
BRI 2REFEOREELZDP T LBTELS, MBORAEELZLEZCRDEZNELED
SMBRANERLENORE DL 120 OERRRT 2 D0 EFHINE D, AERBEOIEXEE
PHEE—THFT, PEEVPBERBOERNSIEXE (BREE) ORELZZIT, T, Zhicxwd s
BHEROTO2HHCE, COMBERIV—BRABOD LT ->TL 3, FHEOAICHIEFED
REERNICH T 2 HBEHREANRI T BLE, HRAK, fiRL7 writing 0HK «- BEDE
RICHT T, #BPEOABERZNLIBRERL GO LB LIZEBIINTHA I,

II. Writing (CXE4LBEH—EEMEESH (linguistic abilities) &I FEEH
BEH (non-linguistic abilities)

EEE) c BERE LT writing [CREBEEIOEKEZ, LT, CoEBicaThs AED
HFEBLTHSEHOPILRE > T 33T TH 5B, AT, writing OEREBHESED
EARRICHET 2 ERNTHNHBICRORE» OFLAREER LT IHERE LV I b LEE
REHEBCEIBREZANTTSI 0 LEDLNEY, hicto20T, &z, Mackey (23:
282-292) i3 writing 2@ graphics (FzZED alphabet 2IE L =L ¢ &), @ spelling (XF
RELLHADLE ST L), ® composition (BFLSEICLZECERE) OD3IBREMLORDILDE
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EIEFHE ATEY, F7-, Rivers (28: 243-244) 3, [Efkic, writing K& h 3% FEEH%
® notation, @ spelling, (@ writing practice, @ composition, ZFHHXSIL, TOHAR
ZUTOXIICHPELTV S :

The distinction we have drawn among types of writing activities reflect
the four major areas of learning involved in the writing process. The student
must learn the graphic system of the foreign language; he must learn to spell
according to the conventions of the language; he must learn to control the
structure of the language so that what he writes is comprehensible to his read-
er: and he must learn to select from among possible combinations of words
and phrases those which will convey the nuances he has in mind in the
register which is most appropriate. The first three of these processes must
be learned so thoroughly that they no longer require the concentrated atten-
tion of the writer, who may then give his mind to the process of selection

among possible combinations.

L[ U7 Mackey XU Rivers ic & 55ERid, EBIC, PITICEBNS XS LA - 884
B8 writing [W/RPELNC ERMENICRTODEELL D, THRHLDE, FEENHZOMEIK
HEUTHENEEEPERERRER IR, XFHEKIC K > THEENLT 3iCiE, $FE1, §
FBREN E LT, HIEEEFEDIESS (orthography) 0&i#%E%E, Wi, EOBEDMAEICL->T
BEROLELZTREICT 2MEHRAEZEEBL, 3o, BYRERRTEENICXEEAT 2 EHHE
Hicmz, FEEBNENELT REORENSHEEEERT M (BN 28ET 2 LEHEM
HBLEERBRTEZEDEESI T ENTEB, & AT, Harris (14: 68-69) |3 writing ORERR
BEREZNICHE UCHEBEAZUTOX I IKIEH LT B0, HOBL, REINBZNSEEKE
LTOREEZDOABOBEENMITR PRI OEM DA N —XEDOHEREN——ICBBHRE
BBEINTHY, EFREIOEETEREINTI:

Although the writing process has been analyzed in many different ways,
most teachers would probably agree in recognizing at least the following five
general components:

1. Content: the substance of the writing; the ideas expressed

2. Form: the organization of the content

3. Grammar: the employment of grammatical forms and syntactic patterns

4

. Style: the choice of structures and lexical items to give a particular



6 Tl IEBITH T B BRI R

tone or flavor to the writing

5. Mechanics: the use of the graphic conventions of the language

From the above we see that the writing process, as commonly conceived,
is a highly sophisticated skill combining a number of diverse elements, only

some of which are strictly linguistic.

LIEZZDSIAED 5, LDARAZRENICHRELT, CNZEESEOSERRICEESESC
EREVET BEXIEEICIE, Bic, XEBEMICELOXEZEORTEIBEST, S5ic, BES
EEZOXLITEENREREONB B LU nicE BHHEZOERENEEIN TS &8
BECHEINDG, COC LR, BESEOEINLTRTEICERAL, XEMHPEREE2ERH T
3720 T, writing OFFFEEL, VbiX, EEEFECLIXEHEEOBEHRT, BHIXSES
HEME - CHDRED, KR, TATROWCEERT LEEI, HET XEL2ALEIVOHS
Be—k & UTR Y L 5 DI KRB BE OB
DHIBICRPT T & DT EILVEN OBIR EMATICE 32K NBEST—2RRCERET 21&
BT, FEEFERE LT, writing K AHR & OBHBEFFZEOMICH A ITED TR T &
FERCLERTOOTHS Y, 4H, EESHRICHNT, Bic, 73a=r—va VEREIL
TEALEENMAEETECE, T, BRBHEAIFINTIHEDR LZE—KOBERICH 2
CERBAR, BXMMaia=r—va VLB 2 EKEEREOARE T ORI ZR/RT L &
RTERV, EXIEE I BT 2 EEOEEMR &EEXXHEH (composition skill) & LToEEDE
BEico LTI U Taylor (32: 69) ORMIICDOETRRIKELODLEELL Y :

...in addition to linguistic ability, writing involves the muscular coordination
entailed in handwriting. Paragraph or essay writing requires knowledge of
the rhetorical rules of the language and of paragraph and essay structure.
For English, these rules involve knowledge of topic sentences, supporting
sentences, and concluding statements. In addition, the writer must know that
the supporting statements can serve any of a number of logical roles within
the paragraph or essay, such as chronological order, cause and effect, process,
comparison, contrast, and description. Furthermore, composition writing en-
tails knowing the difference between a generalization and a specific piece of
information. And last, the writer must know how to decide what is necessary

to supprot his topic sentence and what is extraneous.
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BERERIXERRAOREEE CEHTIRBOMETDH 5 LEKIC, BESEOHS « Y E
ZIREICLUTHRTACLEDTERVREETHH A, YT, 518, EXIEEICET 3 EHEDA
BOHICDOVWTHETTHTAHIY,

III. fEXfeELiEREE (rhetoric) —REHBE

FIHICBWVT, fEXEIVEEERCHOLOIENLETEERCLODLIEI» LBRINT
WBZEZRL, MEOHRBEZBE L, ¥5I1T, EXIEBICBI3EAEDLIDELT, B
FEOEMA LB U RRMEOREI 215 L4, T, Che oBsclEdssic sy
LEBIEICONT, COHE - BEED writing OBBICBVWTED XS IKABETT 515D,
FE LT, Kaplan 0Rf#%2 b LICERELTAHI,

[BELRITHOLEZOHLOHRETHY, HE WIS/ INEREBEOREHIE
EOHELBREREUDEXA2EHT 2] &35 Kaplan (20: 103) o Bfgiz, Sapir-Whorf {x3i &
LTaIoh 2 EBHTH—AMOBERAREFCKREL, SHEOHRSERBEOHRICHKT D
(&7 %, SELEZEOMBMICET 2 RHENER (16: 12D)—ICBET 26D THS52, &
T ‘EROREELBOEEZE TS LEBELNS BHEDOER b5 VIIARIC OV TR I
NTHEV, 23, EHKicoW T, Kaplan (19: 1) %, Oliver »5D8|HE LT, BEEDON
BEUTOIEIITHEANALTNS:

...Rhetoric is a mode of thinking or a mode of “finding all available means” for
the achievement of a designated end. Accordingly, rhetoric concerns itself
with what goes on in the mind rather than with what comes out of the mouth.

Rhetoric is concerned with factors of analysis, data gathering, interpreta-
tion, and synthesis.... What we notice in the environment and how we notice
it are both predetermined to a significant degree by how we are prepared to
notice this particular type of object.... Cultural anthropologists point out that
given acts and objects appear vastly different in different cultures, depending
on the values attached to them. Psychologists investigating perception are
increasingly insistent that what is perceived depend upon the observer’s per-

ceptual frame of reference.

LEREABTZERN T, BEEOEBZRT bowERE (logic) Thy, WEHRIEELH
LT EXMD—BRREFES N, BRIELR, HI—EOEBEHLKCBNT, BEWTEE OERME S
SUBEOBRF S 2RI T ICRBEEHRICKE T EMWHIELE S C LB TE S, Licdio
T COXIURBEERLEL, FXDHSVRTEBRERICENT, FEEOMICHESHEOEBEE
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Xt s 2 EER « BALEFRUREC L, HENICINANOEBEZEDTYWL T &3, Bic, fEXPHEE
BEOBEPLDOLIELT, JVAREUBRETHINAEEHLFTOBEALLAHTS, BHTCEELE
BEETBODEELLS, ChitDW0T, 72&AE, KBy s ESL ¥FEORREZES
T, ESL 2BE0EA, FEBEREED 3B HNRprEIENET S Kaplan (19: 3-4) BT
IR TNS: o e

A fallacy of some repute and some duration is the one which assumes that
because a student can write an adequate essay in his native language, he can
necessarily write an adequate essay in a second language. That this assump-
tion is fallacious has become more and more apparent as English-as -a-second-
language courses have proliferated at American colleges and universities in
recent years. Fore_ign students who have mastered syntactic structures have
still demonstrated inability to compose adequate themes, term papers, theses,
and dissertations. Instructors have written, on foreign-student papers, such
comments as: “The material is all here, but it seems somehow out of focus,”

r - “Lacks organization,” or “Lacks cohesion.” And these comments are es-
sentially accurate. The foreign-student paper is out of focus because the
foreign student is employing a rhetoric and a sequence of thought which vio-

late the expectations of the native reader.

LT AT, LEFIAXICRINBHERE I, KED ESL 2EZE, S/ ONICERZDT L
R KELMOEE (7778 HEE BEE AE XM VE vYTHE) LOMTE
B LEOHEELSRD bl &35 Kaplan (19: 1-20) 3%, HBWELDH» S, hicktd 3 x5
ELT UTFEIAT 28D, HBIRAMTOBAICK T, HEEHOERERT EE « XLW

RHREOREE ESL 2FEFICHRL, XD DICKSIBHMATH B3#%:E (discourse) D
NOFCEROREALREEME I 2 C EMNFMIEEBNTVEY, TOXDEELFRAEE
BOLFICBWTHERITHHISBNL TS EBbh 33Xk (stylistics) 2 &Kz (semantics)
OEREDTETE2HD0THY, 4HROMARED LI DELTHKSELODEEALD !

...an important problem exists immediately. In the teaching of English as a
" seecond language, what does one do with the student who is reasonably profici-
ent in the use of syntactic structure but who needs to learn to write themes,
theses, essay examinations, and dissertations? The “advanced” student has

long constituted a problem for teachers of English as a second language.
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This approach, the contrastive analysis of rhetoric, is offered as one possible
answer to the existing need. Such an approach has the advantage that it
may help the foreign student to form standards of judgement consistent with
the demands made upon him by the educational system of which he has be-
come a part. At the same time, by accounting for the cultural aspects of
logic which underlie the rhetorical structure, this approach may bring the stu-
dent not only to an understanding of contrastive grammar and a new vocabu-
lary, which are parts of any reading task, but also to a grasp of idea and
structure in units larger than the sentence. A sentence, after all, rarely ex-
ists outside a context. Applied linguistics teaches the student to deal with the
sentence, but it is necessary to bring the student beyond that to a compre-
hension of the whole context. He can only understand the whole context if
he recognizes the logic on which the context is based. The foreign student
who has mastered the syntax of English may still write a bad paragraph or a
bad paper unless he also masters the logic of English. “In serious expository
prose, the pavagraph tends to be a logical, rather than a typographical, unit.” The
understanding of paragraph patterns can allow the student to relate syntactic
elements within a paragraph and perhaps even to relate paragraphs within a

total context.

RIT, EXIEBIC BT 2EHEOMNESHICETAMETH S0, T2V T, writing /&
Blic B 2 EEE0RE %25% U Kaplan (20: 89-98) 0 FEEANR/L LA TRICH-> THET
TOTY &

C. L P L
=X [E]
A = idea E = paragraph, actualization

B = discourse unit of concept

C = discourse block P L. = performance level

D = rhetoric matrix consisting
of phychological, grammatical,
and rhetoric mode

Cy L, = competence level

I
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Kaplan ic X 1iF, discourse unit B) &FIEFEDORKIC BN TREL, IEMIC S ERRAT
IS ZARTREL X2 L, B (paragraph) o & 72 % discourse block (C) iZfR#&D H %
discourse unit OEAEk (set) PSR HILOEE L D H 2 EEOH (lump) %KL, rhetoric
matrix (D) ick > T2 ORE#ESE, bbb, BREBEDOANIPEE S BEHLOEREIRE S
h3dELTW3, Kaplan (20: 96) 1, 7, EEDHAH (expository prose) DFE LW
SIRFRBEE ALz T, rhetoric matrix (D) O NE#EEICOWVT, PTFIRT 27T 5K 5
discourse block DEAWHITHAEEZFH LTS

RHETORIC MATRIX

Time

Analysis/Synthesis

Space Rhetoric
Comparison/Contrast Mode

Psychological Mode

Causc-
Effect Definition/Classification
Subordinate  Coordinate  Supraordinate
— J

~-
Grammar Mode

X I

BREICOLIbZHEBICIE, COETHB LIS, HiE (diction) OBRICKETD, XESL
EOBREILOBRREICE 2, EX/EELOEATRITEINTVELEZLNSD, T, fEX
e b, BRERCrLOIMEREER (HE, X ¥73757, zafhic20T, %KicilH
U7: Kaplan X ¢¥ Mallery (24: 97-296) O#HZBEZBICHHEICE EDTHI D,

9, BROLANVTRE, EROBRRICELERT &AL LT, HHE (speech level) @
BaZEbT2EMTELS, FRHEBEZRETIER LLTEALNIDIL, EXFLIERI E
B, ESFIRRELTERT2mEBORE 2D, BMAR, BLOREFHETHALI, TDIZ

RO OBEKREMOBRAL S, BFBRONELNTEIEBTELI L, i, HEEELZH
&I BERMEELOMDOBERZRT EROBNBER S X UCEROLERBRERITHENBERLE R
DIRITIE > T XD, FBHRICEHL TR, RBROBENBREEZA Y, & 21F, ‘he ain’t’ icH
TEBBRAPHBICED P LOERED 2 VEBICIT T » B ORR BT, EXWICE, X
TSR, BAM B X UK (intelligibility) 2 - 7 RERRZEAR T IS X EROMH
ABEILOEFEZL LI,

DEIC, XDOUVNVTIR, XOBKZEZHEICT ST L, ?ﬁb%:;‘f%&bf®$%$®m
EMRZPRICRH T 2 70D OXXEIE L2, Xk 3 EE, /8, SMNEosEE+5
ICHEE-TERL, 500, ARIZEY, JOBRBRESHREEARTHELE LT, WHELES
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i, LN, SN EFIBEICEEHF ORI HIC X - ThHICEH: (reduction of predication) 33
TEBE, XIEELOEARBRELTHTECENTELD, LT AT, EE EE, BRFEODOA
B FMEBEAOHESEICENTXEREZERLTVEES, $/, CALBRERDELIE ST,
ﬁﬁﬁ%m%,%%m%m,cnbu,é%,Xv&wcﬁwé%ﬁwﬁ%&ﬂ5ﬁ,Cwiiﬁ
BOREHCHIPOIMBELVS LDIE, LA XEHEEORRELTHREINEINETHA
Jo

N7 FTDLRNVTIR, HLAD/575T7RENS 75 7HEROD, £hE OISR
BHBEZoNDe /¥5 75 7HOMRED DI, EX (topic sentence) DFE, <nickil,
B, W%, MR EOHEEEEL U IcXEXOMER, T/, BUSERAZEOFER, ®EKH- <
XDES « fHEE, LI, NBEORKT D 5 I %m%%%?éxwﬁA,KE%Eiﬁﬁﬁﬁﬁ
ELTHFBEBTELD, Chidl, 257574, Fkid, 777 7HEOHRHEDPS
3, BREELT, XEOLERBELOLAIR NS TS5 TDONETH, ItEZiE, $5/57 57
2T, BAOEREZED/5 757 THADD, Fi, BERD/57 537 D0DAREMET 5,
Wb, BAABTOERELIKOREEZRET 52D X (transitional) & UL TOMEEL & - /ooy
7777 THBDD H25VE REOHKERT/V57 77 THs0»10E, &t U7k &
HOWEEEZ bD/¥5 7 5 7HEDORS SMAS 2BENT 2EELPTF 2 L08TE2, E59%T
572, 2ABROBEEZRT 57 7 70EAICR, EXFORHRLES (dea) DBENER
INBT LIC D, fF RENTFEZE®RLDD, BoLLARLOFNE2EEL, BRINIE
Boxs 75 728KE0, OLCLTESFOREZERICEELL TR PBZDOLRVITE
JBIEEDBEREES CEBTELI,

EXIEEOBRBIC B VT, ZEEZOMIC, RENEXEEBEOBRICOVTHARRMBSELD
hizg g, BRI, EEEOEXFERFE—E—BEERCEKEETHAL I, i, TO
X BRBHBONKTOIRY, FEXIEHEIT, 7ciBic, HESEOHEHRAICET 2B SIEH
RBOBEHNZCERBVTHAI, EXIEE CBY2EHER OFEHER, COXIREBEH»D
b, TOMBEUENEEINETHAD, COT &R, T EXEFOUVARMBEE ZICONT,
writing @478 59, reading O « FFHEICE N THELGT 5500855183 ThH%, 7
Bbb, FEEARICL > THEODNIERERZERC RENICIEL-LEEEHEIELLS
[EQCE] & THRGCE] M, ER RE—KOBRICHIC EE, LEEHE, ERL, CO
AR, CO2DODEEFHERNREL D E LTHRETARENFEEEOMICH S LK
INBIRTTH3,

CD&Sic, BHERFLEE T Z2EHERORIL, i, EREBICET25HEEIT
TEXFEICEEHISEEEZRIET D L 8bh, WHFICET) 2R ORBICHE, PO ZE
RUEHBELEEAL S, RFBRREK (B7: 206-207) 23 LT3 L i THARFERAAL VS5
EOHRCBOTHELINEDNTVEIEETHY, EBRVOOELNHANEN TH B, K
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FHEOBEEE S ODARREVSER LTV IETHIHEDERBTHIILREITTHRL, BAR
RERHBHEZNEFTHECERISCBRRIEZBYITHEY, EFELVSLDBELREZDDS
ORODIEHETHY, WERHT 20 bHFHRME D SLFARNCETH 2 EANRHRICE
CREDITELNILERETH S, FEEBELRIEFROBOATVLOMICAVLNEEDTD
W B3LMELIE BN EREBUERETH S, #-T, 2ZO0HRBR LN 2 UMELHISHERIR
BThd, 3—ny/YOHEEER RENEERZL > TR ERDROLLTZ, MBLHHTHY
KRDEZLZN ZHBEHNEZCELUTVEDTH S, FEENENDI DR, FAB—DDES
EEEKO—BELTEETVIDEEVSBHTLLDONLHETOEEEF->TVE LT
LEEIDTHE, AARADHDOLUMELD EEY RERB/CLRAMEETHD, d- L bHFOD
BREUCSWERBTHS, HFERELFONN I AWNERTH - COHEMBTI0RREZAMT LI L
TLHZEBRTA2D0TH 200, HENBUICSWVWEREREIDTH S, N RANWEEEELETH
PoaTRNEBEERE LURERICUIBHERZECIIEREERINSIDOTHS, 7/ AWE

BEEESERBEHEIEDLNEOTE S, REHLEERIICE HOBo7e) CEEZESDTHS
2, BEENEZRHGMBE > CWRUTNEHEFOEBERFITICLRTERY, (O SROXE)
2, ARMICRXETHD IRV, BEBETESNE ZHRHRENEZ cREERB LB
5, BEABICXZNPRNEZETHS ERFNEZCR BNCHEEICLPRETHSE] X5
i3, LRSS OEEHROAT 2B LT, 2HEK, BEEFEOZHZThICEBNETRIOR
HRESEINCEEL TV I E2RMBSE, 58  XMWKRL > tHRKBT 25HAFOH
FICh-TESFOREEZAER, MBCRET2BEN writing FBEFicBOTERINBE L%
REBILILERD S5, BRI, TOMELORHEET, i, Er~rvo ESL ZFEFICHL
BEEOEZ - ¥EEZEHNLTRIESL VL ET S Kaplan (20: 31) o REELTICFIAL, ARHE
DEEDELI:

The implications of this view of the teaching of language, particularly at
what is frequently designated as the “advanced level,” may be profound.
Language teachers have been for some time concerned with what to teach to
the student at the advanced level in language acquisition. That student clear-
ly doesn’t need any additional drill with audio-lingually presented phonology.
(There is some question whether he ever needed it, even at the “elementary-
intensive level.”) That student probably shouldn’t require any detailed addi-
tional instruction in “grammar”; nor should he at this point require instruc-
tion in reading. That student has an adequate vocabulary at his control; he
can manipulate effectively a relatively large number of syntactic choices both

written and oral and, while he still makes “errors” derived possibly from na-
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tive-language interference, he can make himself efficiently understood; he can
read individual syntactic units with understanding. His difficulties, in reading
and in writing, may stem from his failure to grasp the rhetorical choices
available in English and to impose on the material he copes with the rhetori-
cal choices of his own language. Obviously, he still has some semantic diffi-
culty as well—in fact, if he is a native speaker of a cognate language, his
semantic difficulties may be relatively greater—but the bulk of his “misunder-
standing” both as a sender and as a receiver is a direct result of his inability
to select the appropriate “speech act.” What that student does need is a
knowledge of the various kinds of discourse blocs and of their make-up so
that he may recognize what a writer is doing in a textbook, what a speaker
is doing in a lecture, and what he himself must do when he writes or speaks

to an audience whose expectations commonly include a rhetorical system.

]

B

HE, REQIHRBENLEETHY, BAFBIRBEEERSEBTHLEVIENAP LELIRHE
INB, RULTEITHESLI Do DLZOERMRICIELW ETHIE, &AW, EEOREE?
BVHABFETENIXER, R—AYPBRETEOXELD bREEER CLiCiEsd, HE
CZDEIBTENROBEIDONE I D, TH LIBEMEAN» L Q2E L)1, BHEHONLENE
MOZEFEIRSTC LBALLTH S, MER, #F EFZO0L00REMLIVIXDIE, L
3, H4 OEEHACKHUNTEROREMRE ERANE RU- 2 SEMICA NS SEER
BOBE L EHRFELEOHECHZ EELENE&THSLS (38: 20-22), EEMIcT DX S BRE
BEOEENRD ONEC L3, Kaplan 04 GE1R8R) iIKk-T, HIEE HBRINTE
b, i, ZORBREEHEMNBRTHMONS Sapir-Whorf (R THKINTVEIARE ERD
bD LRI,

REFOHATSA, BEFORFENLY HEc, BEEOEE
%?5%%'ﬁ%@ﬁ%~—%%%?é%@fﬁmt&ﬁ%éﬁf&é XEIC & 2 BAE OB I3
RELILEEZZRT 2103, BEZFOSENRORERBICHIE U/ESEARME F 5 NSEX
BEANORBEBRACED BIEEBNETH S, CNELLFLC EBAEEHBTOBRSICOERX
N&d, NEFEOFEENENEREL BEEEDOSENREES EREOLESE BR Xk
Bl FERAR—IKHALTVW TS, BEEL ﬁ=m®%ﬁ%ﬁ®ﬁé%£%ﬁﬁ,cmﬁﬁ
WETHNIT, XENTEEIR LS, EXEEOHI « BED 1D EEX 50 5 Hl7dEkk
HEZ LEEARORENRIVLIC L 2RI RBREBELECERT IBERELTOLT, HR
foic, writing 22 BHE 2 XIEFEICKIBT 2REET T LICEs I,
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KEOERENDORBEZED 321 DOHEHERIZ, /<& Z2iE, Kaplan (20: 67-87), Robin-
son (31: 265-270), Taylor (32: 67-81), Widdowson (35: 111-143) icZEL WA, X O ER

BANEHRELTR, FEEOREE (HAE LHEEFE (EFE) OBHEOLBIRL
BICESBMEREBBEEBICL2ZROBHEH T2 EBTELS, FHWTRH 20, HS
FREDX I UXEBRER>T, AEREALTOZO0EFRICHNT, BEL, BoTWZE
WHEEEOEHNEZOER LRARKICEXHEIOM ECHFET 2R3 T Ths, HERZEEL.
SHRT IC 2 ERHARICE I 2 HEGD RO R HERR, COX S BEK, S, 1EXESXUGHE
HORFILBY 34RDEERBDOLIDEES T LBTEX D,

=

1) Kaplan 3(1)3%3E, 2) &5 (777, QWRAEE (FE, HEFE), Wo<wrRiFE (AFE AN
A1 VEE), BuYTE K2V TZhENORBEEGE OEHEELZLERL, SSEMOMEEZFEMICHE
CTW3BA, 2CTid, PUT, Kaplan o@BIicH-T, %9, HLH (linear) SN 3EEDOEMEKD
BXERED S, HR, BALTHID:
(1) EEOHAE:

The thought patterns which speakers and readers of English appear to expect as
an integral part of their communication is a sequence that is dominantly linear in
its development. An English expository paragraph usually begins with a topic state-
ment, and then, by a series of subdivisions of that topic statement, each support-
ed by example and illustrations, proceeds to develop that central idea and relate
that idea to all the other ideas in the whole essay, and to employ that idea in its
proper relationship with the other ideas, to prove something, or perhaps to argue
something. Contrarily, the English paragraph may use just the reverse procedure;
that is, it may state a whole series of examples and then relate those examples
into a single statement at the end of the paragraph. These two types of develop-
ment represent the common inductive and deductive reasoning which the English
reader expects to be an integral part of any formal communication.

2) 2&FE (T5ETE OBA:

In the Arabic language, for example (and this generalization would be more or
less true for all Semitic languages), paragraph development is based on a complex
series of parallel constructions, both positive and negative....Obviously, such a de-
velopment in a modern English paragraph would strike the modern English reader
as archaic or awkward, and more importantly it would stand in the way of clear
communication. It is important to note that in English, maturity of style is often
gauged by degree of subordination rather than by coordination.

(3) HHEE (BfRE, hERE o0Be:

Some Oriental writing, on the other hand, is marked by what may be called an
approach by indirection. In this kind of writing, the development of the paragraph
may be said to be “turning and turning in a widening gyre.” The circles or gyres
turn around the subject and show it from a variety of tangential views, but the
subject is never looked at directly. Things are developed in term of what they are

not, rather than in terms of what they are. Again, such a development in a mo-
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dern English paragraph would strike the English reader as awkward and unneces-

sarily indirect.
ov v RE (AE, 24 VE) DES:

...The following example is from a professional translation.

The first point to which I would like to call your attention is that nothing ex-
ists outside the boundary of what is strictly human. A landscape may be beautiful,
graceful, sublime, insignificant, or ugly; it will never be ludicrous. We may laugh at
an animal, but only because we have detected in it some human expression or atti-
tude. We may laugh at a hat, but we are not laughing at the piece of felt or straw.
We are laughing at the shape that men have given to it, the human whim whose
mold it has assumed. I wonder why a fact so important has not attracted the attention of
Dhilosophers to a greater degree. Some have defined man as an animal that knows how to laugh.
They could equally well have defined him as an animal which provokes laughter; for if any
other animal or some lifeless object, achieves the same effect, it is always because

of some similarity to man.

In this paragraph, the italicized portion constitutes a digression. It is an inter-
esting digression, but it really does not seem to contribute significant structural
material to the basic thought of the paragraph. While the author of the paragraph
is a philosopher, and a philosopher is often forgiven digressions, the more impor-
tant fact is that the example is a typical one for writers of French as well as for
writers of philosophy. Much greater freedom to digress or to introduce extraneous
material is available in French, or in Spanish, than in English.

o vYTEOEA:

The next and last example is again not a piece of student writing, but a trans-
lation. The original was written in Russian, and the translation attempts to cap-
ture the structure of the original as much as possible, but without sacrificing mean-

ing completely.

"On the 14 th of October, Kruschev left the stage of history. Was it a
plot the result of which was that Kurschev was out of business remains
not clear. It is very probable that even if it were anything resembling a
plot it would not be for the complete removal of Kruschev from political
guidance, but rather a pressure exerted to obtain some changes in his poli-
cies: for continuations of his policies of peaceful co-existence in internation-
al relations or making it as far as possible a situation to avoid formal rupture
with the Chinese communist party and at any rate not to go unobstructed
to such a rupture—and in the area of internal politics, especially in the
section of economics, to continue efforts of a certain softening of “dog-
matism,” but without the hurried and not sufficiently reasoned experimenta-
tion, which became the characteristic traits of Kruschev’'s politics in recent

years.
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10)
11)

Some of the difficulty in this paragraph is linguistic rather than rhetorical. The
structure of the Russian sentence is entirely different from the structure of the
English sentence. But some of the linguistic difficulty is closely related to the rhe-
torical difficulty. The above paragraph is composed of three sentences. The first
two are very short, while the last is extremely long, constituting about three
quarters of the paragraph. It is made up of a series of presumably parallel con-
structions and a number of subordinate structures. At least half of these are irrele-
vant to the central idea of the paragraph in the sense that they are parenthetical

amplifications of structurally related subordinate elements.

Kaplan &, &5, CCTHE»EEEMOEHFEEAR(LL, HEOMNBEEZETOX 5 iR
LT3

English Semitic Oriental Romance Russian

> N
e >

// //
L——)-” 7

-~ Em '+
S,

X I

B, ChZElE L BEEROMIE, WIhb, BEIX (expository) KRESNTED, fE-
<, BEMROSEEERTIE, HIcEM LNAROXERRICE TIABRE L, BEMLETS
C L BB TH Y, UR, BIEETHSS, FEIIAICHT 2 HEAE LTHEBLTEE 2,
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