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TUR1: In your experiments you define two groups; one is the experimental group and one the control
group, what is control?

E1%1: The control group is a reference, the experimental group is the one which gets the treatment, or
the one who goes through the adaptive learning paths and the control group is the reference to
compare. The control group does not receive the treatment.

F{IM2: If a teacher who has many subjects wants to use your system he has to make some learning
activities. How many learning activities should he make for one subject?

[838:2: There is no specific number but the more the better, because if I have for example a repository
with one thousand activities then the probability of having better adaptive learning experiences is
higher.

PIfE]3:. But you said learning activitics are written in XML

[E1%3: With these editors teachers do not need to learn XML because they automatically'translate the
learning activities into an XML document. But these editors also need to be improved because they
are technically good but still not so teacher-friendly. The interface can be improved, but it depends
very much on how much experience the teacher has with computers. If he is a beginner, for example
it is hard to use.

F{i4: When you produce adaptive learning paths you calculate a matching index. How many
different criteria did you use?

[E144: 1 used eleven different criteria, because there are four different learning styles and seven
different types of intelligence. If we use different theories we can use different types of indicators.
T[#s: If the number of criteria would be increased maybe it will be difficult to find the matching.
[E#S: Yes, [ think so. But another thing that could be added and is not included here is the students’
background on specific contents. For example if I'm going to teach about programming how much a
student knows about programming? I can take a pre-test and then take that score as one of my
indicators.

TI/6: Is there a specific standard to design learning activities? Do all teachers preparing learning
activities use the same standard?

[E1%6: There are no standards to prepare learning activities. There are some general principles

indicating what a learning activity should have.
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